
 
Vol. 3, No. 2, 2020, pp. 47-55 

DOI: https://doi.org/10.32698/01121 
 

 
 

Contents lists available at Journal Redwhitepress 
 

Journal of Counseling and  Educational Technology 
ISSN:  2654-8194 (Print) ISSN:  2654-9786 (Electronic) 

 

Journal homepage: http://journal.redwhitepress.com/index.php/jcet 
 

 

 
 

47 

 

Contribution of parental social support and self-control to 

student truancy behavior 
 

 

Candra Prasiska Rahmat1, Herman Nirwana1, Netrawati Netrawati1 
1 Universitas Negeri Padang, Indonesia 

 

Article Info  ABSTRACT  

Article history: 

Received Sep 10th, 2020 

Revised Oct 11th, 2020 
Accepted Nov 01th, 2020 

 

 This study aims to analyze the contribution of parental social support and self-

control both individually and collectively on student truancy behavior. This 

research uses descriptive correlational quantitative method. The study 
population was vocational high school students Muhammadiyah 1 Padang 

registered in the odd semester of the school year 2020/2021 as many as 447 
students. The research sample was 127 students, who were selected by 

purposive sampling technique. The instrument uses a parental social support 
scale, self-control scale and the results of student absenteeism recapitulation. 

The research data were analyzed using descriptive correlational statistics and 

multiple regressions. The research findings proved that parental social support 
and self-control simultaneously contributed to student truancy behavior as 

much as 44.5%. The implication of the results of this study can be used as 
input for creating guidance and counseling service programs in preventing and 

reducing truancy in students. 

Keyword: 

Parental social support 

Self-control 
Truancy Behavior 

 

 
© 2020 The Authors. Published by Redwhitepress.  

This is an open access article under the CC BY-NC-SA license 

(https://creativecommons.org/licenses/by-nc-sa/4.0/ 

Corresponding Author: 

Candra Prasiska Rahmat,  

Universitas Negeri Padang 
Email: candraprasiskarahmat1905@gmail.com 

 

Introduction 

Truancy is a major problem at this time in the school environment (Tutiona et al., 2016). The act of 

truancy is put forward as an answer to the boredom often experienced by students in the school curriculum 

(Marthen, 2018)(Karpika, Ratih, & Purnami, 2019). This is indeed a phenomenon that clearly tarnishes the 

educational institutions themselves. Truancy behavior is a juvenile delinquency (Gase, DeFosset, Kuo, & 

Perry, 2016). A form of juvenile delinquency in the process of education at school, namely students who rarely 

attend school without clear reasons or who are often referred to as truant (Attwood & Croll, 2015). Another 

opinion also explains that truancy behavior is one of juvenile delinquencies because it is behavior that 

describes a violation of school rules (Gentle-Genitty, Karikari, Chen, Wilka, & Kim, 2015; Mazerolle, 

Antrobus, Bennett, & Eggins, 2017).This is in accordance with the research results Mogulescu & segal 

(Khadijah, Marjohan, & Bentri, 2016), that truancy is a serious and troubling problem. Where truancy 

behavior is believed to be one of the predictors of juvenile delinquency. 

Truancy is a student's absence from school without the knowledge or permission of the parents 

(Keppens & Spruyt, 2017; Maynard et al., 2017). Students who are truant leave home with the excuse of going 

to school but turn away and engage in activities outside of school (Cox, 2017; Jennings, 2016).Then Suhendra, 

Neviyarni, & Ahmad, (2016) explained that truancy is not attending school that exceeds the regulations set by 
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the state, including the number of student attendance at school, provisions for dropping out of school, and the 

number of absences set by the regulations. 

Truancy behavior is mostly practiced among students (Kearney & Albano, 2018; Önder, 2017; Rogers 

& Feller, 2018), not even only in Indonesia. Research result Hixson, (2012) It found that in 2010, in Georgia 

nearly 10% of public schools had students who were absent for 15 days or more. Further research results 

(Bennett, Mazerolle, Antrobus, Eggins, & Piquero, 2018) revealed that truancy is a significant problem in the 

United States and in other countries around the world. As happened in the city of Padang, West Sumatra, 

seven vocational high school students was arrested Satpol PP, Monday January 6 2020 (tagar.id). The students 

are known to one of the students vocational high school in Padang City. They were secured by the Satpol PP 

for wandering around during the study hours. The same thing happened in vocational high school 

Muhammadiyah 1 Padang, based on the recapitulation of student attendance for one semester of the school 

year 2019/2020, shows that out of 447 students, 127 students were truant. This shows that more than a quarter 

of the total students are truant during 5 months of teaching and learning process. 

Truancy behavior must be addressed immediately because it can affect academics, morals and other 

behavior that deviates from school rules (Erlina & Fitri, 2016). Next, (Fauzana & Firman, 2019; Murdianti & 

Nursalim, 2018) explained that students who often practice truancy at school will have an impact on the 

learning outcomes they will get. 

According to Reid (Yulianthi, Komalasari, & Mamesah, 2012) explained that the reasons for truancy 

include students disliking school, boring school conditions, students not doing homework, avoiding exams or 

tests, displeasing teachers, disliking subjects, being forced to wear school attributes, displeasing friends inside 

class and feel bored at school. Than (Easton, 2015; Suleman, Hussain, & Ikram Kayani, 2017) explained that 

the factors causing truancy at school in students can be grouped into three, namely: (1) school factors, (2) 

personal factors, and (3) family factors. 

One of the factors that influence truancy is family. The family factor referred to in this study is the 

social support of parents for students in school activities. Parental social support is a support, help, comfort, 

care, appreciation (Ansong, Okumu, Bowen, Walker, & Eisensmith, 2017; Thompson & Goodvin, 2016), or 

assistance that individuals get from other individuals or groups and includes a communication relationship 

and interdependent situations. This means that parents' concern for children's education can be manifested in 

the form of social support provided by parents. The social support you get from parents will provide warmth 

and intimacy in the family social environment (Astarini, Nirwana, & Ahmad, 2016; Sucipto, 2017; Yun, Cui, 

& Blair, 2016). 

With regard to truancy, parents 'lack of social support for children makes children feel uncomfortable 

and oppose their parents' attitudes (Anam, 2017), one of which is related to school, children protest in the 

form of truancy or not attending school (Khadijah et al., 2016). Jabar, (2020) said that sometimes parents 

indirectly encourage their children to skip school by being undisciplined towards their children's attendance at 

school. In line with that research conducted (Asri & Nurmina, 2019) described that 7 out of 12 students stated 

that there were parents who restrained their children, were too busy with work so that the children were not 

noticed and there were also parents who did not care about their children's education and thought truancy was 

normal. 

In addition, the factors that influence student truancy behavior are personal factors. Personal factors 

that influence student truancy behavior are self-control. Lack of student self-control causes students to be 

unable to control and direct behavior in a more positive direction (Devianasari, Suarni, & Aspin, 2018). 

Masya & Kamil, (2019) argued that one of the factors of truancy behavior is a lack of self-control, which 

makes students skip school. Furthermore, Putra, (2015) explained that it turns out that self-control has an 

important role in juvenile delinquency. In this case juvenile delinquency in the form of truancy behavior. 

Research result Olivia, (2017) it was found that there was a relationship between self-control and 

truancy behavior of class X vocational high school Country 1 Ngasem School year 2016/2017. Than, research 

result (Putri, Daharnis, & Zikra, 2017) proves that there is a significant negative relationship between self-

control and student truancy behavior. Weak self-control of students can be seen from the results of the study 

Astari & Widagda K., (2014), there are 25.06% students have moderate self control and 15.93% students have 

low self control. Then research from Elani (2015), Student self-control is in the low category 39.1% and very 

low 13.8%. The opinion above means that self-control tends to influence students' truancy behavior at school. 

Students who have low self-control tend to have high truancy behavior. 

Guidance and counseling as an integral part of educational activities (Handaka & Maulana, 2017) has 

an important role in efforts to develop student abilities, which are related to the activities of students' daily 
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effective life (Intani & Ifdil, 2018). Based on the explanation above, the researcher is interested in conducting 

research on the contribution of parental social support and self-control to student truancy behavior and its 

implications in guidance and counseling. 

 

Method 

The research was conducted using descriptive correlational quantitative methods. The study population 

was 447 students of vocational high school Muhammadiyah 1 Padang who were registered in the odd semester 

of the 2020/2021 school year and 127 research samples. The sample was selected by purposive sampling 

technique. The instrument used was the parental social support scale with a reliability of 0.918, a self-control 

scale with a reliability of 0.805 and the results of student absenteeism recapitulation. The research data were 

analyzed using descriptive statistics, simple regression and multiple regression. 

 

Results and Discussions 

Truancy Behavior (Y) 
The data description of truancy behavior can be seen in table 1. 

Table 1. Distribution of Frequency and Percentage of Truancy Behavior (Y) 

Score Interval Category Frequency (%) 

≥ 28  Very high 17 13,3 

21 - 27 High 39 30,7 

14 - 20 Moderate 36 28,3 

7 - 13 Low 27 21,2 

≤ 6 Very low 8 6,2 

Total 127 100 

Based on table 1, it is known that the frequency of the data obtained was dominated by the majority of 

students who had a high truancy behavior category as many as 39 students, with the total percentage reaching 

30.7%. Meanwhile, in the second place, there were 36 students who had truant behavior category, namely 

with a percentage of 28.3%. Meanwhile, the frequency of students who had the low truancy behavior category 

was 27 students with a percentage of 21.2%. Furthermore, the frequency of students who had truant behavior 

category was very high as many as 17 students with a percentage of 13.3% and the rest was filled by the 

frequency of students who had very low truancy behavior as many as 8 students with a percentage of 6.2% of 

the total research sample.  

Parental social support (X1) 
The data description of truancy behavior can be seen in table 2. 

Table 2. Distribution of Frequency and Percentage of Parents' Social Support (X1) 

Score Interval Category Frequency (%) 

≥ 143 Very high 19 15 
117 - 142 High 49 39 

91 - 116 Moderate 59 46,4 
65 - 90 Low 0 0 

≤ 64 Very low 0 0 

Total 127 100 

Based on table 2, it can be seen that in general students get social support from moderate parents, 

namely the percentage reaching 46.4%. Meanwhile, the percentage of students who have social support from 

parents is 39%. Furthermore, the percentage of students who have social support from parents is very high, the 

percentage is 15%, and there are no students who have low and very low categories of social support from 

parents. 

Self control (X2) 

The data description of truancy behavior can be seen in table 3. Based on table 3, it is known that the 
frequency of the data obtained was dominated by the majority of students who had moderate self-
control, namely the percentage reaching 45.66%. While in the second place dominated by students 
who have a high self-control category with a percentage of 42.51%. 
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Table 3. Distribution of Frequency and Percentage of Parents' Social Support (X1) 

Score Interval Category Frequency (%) 

≥ 92  Very high 4  3,14 

75 – 91 High 54 42,51 

58 – 74 Moderate 58 45,66 

41 – 57 Low 11 8,66 

≤ 40 Very low 0 0 

Total 127 100 

While the frequency of student data who had low self-control category was 11 students with a 

percentage of 8.66%. The rest is filled with students with very high self-control categories with a percentage of 

3.14% of the total number of research respondents, and no percentage of students who have very low self-

control categories. The findings and results of this study consisted of the variables of parental social support 

(X1), self-control (X2), and student truancy behavior (Y). The following are the results of the data analysis 

obtained. 

Table 4.  Contribution analysis of Parental Social Support (X1), Self Control (X2), 

and Truancy Behavior (Y) 

No Model R R Squeare Adjusted R Squeare Sign 

1 X12-Y ,667 ,445 ,436 0,000 

 

ANOVAa 

Model Sum of Squares df Mean Square F Sig. 

 Regression 3164,866 2 1582,433 49,751 ,000b 

Residual 3944,063 124 31,807   

Total 7108,929 126    

a. Dependent Variable: Perilaku Membolos 

b. Predictors: (Constant), Kontrol Diri, Dukungan Sosial Orangtua 

Table 4 in the first model shows that the R value of parental social support and self-control with truancy 

behavior is 0.667, an R Square value of 0.445 and a significance value of 0.000, which means that parental 

social support and self-control jointly contribute to truancy behavior by 44. 5%. The remaining 55.5% is 

influenced by other variables. So it can be interpreted that truancy behavior is influenced by the level of social 

support provided by parents to students and self-control possessed by students. If students get high parental 

social support and have high self-control, the student's truancy behavior will decrease, on the other hand, if 

students get low parental social support and have low self-control, the student's truancy behavior will increase. 

Based on the results of the research data analysis, it was found that social support from parents was still 

sufficient but still very much needed to be improved, especially in the aspects of instrumental support and 

emotional support. If the social support provided by parents to children is not fulfilled, the child will tend to 

oppose the parents' attitude by engaging in truancy. This is in accordance with the opinion (Kraft, 2015; 

Hardie, 2015), that lack of social support from parents will cause children to tend to oppose their parents by 

being indifferent and engaging in truancy. The results of the research conducted Sari & Muis, (2018), shows 

that the lack of social support from parents in the form of attention from parents so that children feel free to act 

at will because parents are busy working. So that in the absence of restrictions from parents, students will 

practice truancy with the assumption that truancy is normal because parents also don't really care about it. 

Social support is the support, assistance, comfort, care, appreciation, or assistance that individuals get 

from other individuals or groups and includes a communication relationship and interdependent situations. 

(Sarafino & Smith, 2011; Yulianthi, Komalasari, & Mamesah, 2012; Handono & Bashori, 2013; Rokhimah, 

2014; Satriana & Nirwana, 2020). So that children feel comfortable with the presence of parents and helpful 

relationships when individuals are experiencing problems or difficulties, both in the form of information and 

real assistance, so as to make individuals feel cared for, valued and loved (Adawiyah, 2013; Saragi, Iswari, & 

Mudjiran, 2016).  

Various efforts can be made to prevent and reduce truancy in students. One way is to increase parental 

social support. High parental social support will provide encouragement, enthusiasm, motivation, self-

confidence, and make students want to do learning activities properly and can control their actions so they 

don't skip truancy. With good social support, it makes children feel comfortable and makes them feel cared 

for, valued and loved (Hasgimianti, Nirwana, & Daharnis, 2017). 



 

 

51 

 

Journal homepage: http://journal.redwhitepress.com/index.php/jcet/index 

 

Contribution of parental social support and self-control to student truancy behavior 

 

In accordance with the opinion Epstein (Maslihah, 2011), parental involvement in children's schools, 

namely: (1) families have a basic obligation to provide safety and health for their teenagers, (2) schools have a 

basic obligation to communicate with families about school programs and child development, (3) parents' 

involvement in schools must be increased, (4) parental involvement in learning activities at home must be 

increased, (5) parents must be more frequently involved in decision making at school, and (6) collaboration 

and collaboration with organizations in the community must be increased. 

To increase parental social support, guidance and counseling services are needed (Dianto, 2017). Efforts 

that can be made by the teacher / counselor are to collaborate with parents to monitor the development and 

activities of students at school. This can be provided during home visits and case conferences. Through home 

visits, the counselor can establish more effective communication with parents. In this way the counselor can 

find out how the student is at home, and can discuss the student's problems with both parents so that parents 

can understand how the child's real condition is and what must be done to help the child so that he can return 

to school well again (Sari, Yusuf, & Bentri, 2016; Oktary, Marjohan, & Syahniar, 2019).  

Furthermore, in addition to parental social support, self-control is also a significant predictor of juvenile 

delinquency in this case, truancy behavior (Benson, 2020; Marcum, Higgins, & Poff, 2016). Students who 

have high self-control are able to direct and regulate their behavior, are not easily tempted by changes that 

occur and can avoid deviant behavior (Thalib, 2017; Ilmi & Yusri, 2020). In line with that, Ningsih, (2018) 

also suggests that students can self-regulate and can direct their behavior in a more positive direction if they 

have high self-control. However, if students have low self-control, it can cause students to violate prevailing 

social norms such as truancy (Hurley, 2017).  

Self-control is very influential in everyday life and it is this self-control that determines the behavior of 

the individual (Galla & Wood, 2015; Milyavskaya & Inzlicht, 2017). students with low self-control will be 

prone to take deviant actions (Syaibani, Darmayanti, & Hasanuddin, 2019), while students with high self-

control will be able to direct and guide their behavior in a more positive direction, are not easily tempted by 

the changes that occur and can avoid deviant behavior, especially truancy (Thalib, 2017; Sari, Ifdil, Sano, & 

Yendi, 2020). This is also supported by research conducted by Khairunnisa that individuals who have high 

self-control will avoid a variety of negative behavior, so that individuals are able to withstand the urge or 

desire to behave negatively that is not in accordance with social norms (Khairunnisa, 2013).  

To improve self-control, it is necessary to provide services by counseling teachers by utilizing counseling 

guidance services, so that students can control themselves not to do deviant behavior and direct behavior in a 

more positive direction. One of them is group guidance services by utilizing group dynamics. This is in 

accordance with the opinion Nirwana, (2013), that from some research group guidance is effective enough to 

develop positive student behavior. Then from several studies, guidance and counseling services that can be 

used to improve student self-control are as follows: 1) information services, 2) group guidance services, 3) 

content mastery services, 4) individual counseling services (Putri, Daharnis, & Marjohan, 2018; Adiyatma, 

Mudjiran, & Afdal, 2020). 

Group guidance services have three functions, namely: (1) Functioning informative, (2) Functioning 

development, (3) Functioning preventive and creative. From the implementation of guidance services, the 

counseling group of counselors can discuss assignment or free topics related to student activities in school and 

how students control themselves in their behavior, especially truancy (Damayanti & Ilyas, 2019). 

Furthermore, to improve students' self-control, individual counseling services can also be used (S. Sari, Yusri, 

& Said, 2017; Purwasih, Dharmayana, & Sulian, 2018). Through individual counseling guidance and 

counseling teachers can know or obtain psychological facts that can be used as material for mapping students, 

so that the counseling guidance and counseling teachers can provide optimal services in accordance with the 

problems faced by these students. 

Based on the findings above, it can be interpreted that parental social support and self-control are factors 

that influence student truancy behavior. Parents' social support is needed by every student. Social support 

obtained from parents will provide warmth and intimacy in the social environment of the family both 

physically and physically (Nurmalasari & Putri, 2015; Astarini, Nirwana & Ahmad, 2016; Rahmawati, 

Neviyarni & Firman, 2016; Husna, 2017). With social support provided by parents, students' self-control will 

also increase. This is supported by research results (Kholifah & Rusmawati, 2018), which proves that there is a 

significant relationship between parental treatment and self-control. Individuals who get good treatment from 

their parents can lead to high self-control. Self-control is very necessary for individuals, especially students in 

overcoming their limited abilities and helping to overcome various adverse things that may come from outside 

themselves, with high self-control so that students can direct their behavior in a more positive direction and 

stay away from truancy. 
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So it can be concluded that parental social support and self-control contribute to student truancy 

behavior. This means that parental social support and self-control can explain truancy behavior in students. 

Thus, to prevent and overcome truant behavior, it is very necessary to increase parental social support and self-

control. As one of the elements in school. 

Guidance and counseling as an integral part of educational activities (Handaka & Maulana, 2017) has 

an important role in efforts to develop student abilities, which are related to the activities of students' daily 

effective life (Intani & Ifdil, 2018). School guidance and counseling teachers can make efforts to increase 

parental social support and self-control to prevent and overcome truancy by providing various guidance and 

counseling services, both individually, classically and in groups (Handaramon, Syahniar, & Netrawati, 2019; 

Safitri, Neviyarni, & Irianto, 2014;  Salmi, Hariko, & Afdal, 2018).  

 

Conclusions 

Based on the findings and results of the study, it can be concluded that parental social support and self-

control significantly contributed to student truancy behavior. Based on the results of the study, it is 

recommended that guidance and counseling teachers make a programmed plan so that it can develop and 

improve cooperation with parents and school personnel so that it has an impact on preventing and overcoming 

truancy by providing guidance and counseling services. Then to the principal, as the person in charge of all 

guidance and counseling service activities in the school as a whole, it is expected to coordinate, supervise and 

foster all Guidance and Counseling activities programmed and take place at school, and facilitate the 

implementation of Guidance and Counseling services organized by the Guidance and Counseling, whether the 

implementation of entering class 1 learning hour per week, as well as the implementation of Guidance and 

Counseling services outside of learning hours. Furthermore, it is hoped that parents of students will voluntarily 

cooperate with the school by actively participating in providing social support for children's education, 

especially in controlling children's behavior both at home and in the school environment. Guidance and 

counseling teachers cooperate with parents for example through home visits so they can monitor student 

progress and can be observed regularly. For further researchers it is recommended to study further and more 

broadly related to the variables of parental social support, self-control and truancy behavior. Among them by 

increasing the number of samples and the coverage of the research area. 
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